


Includes:

• Teacher’s compendium: overview of the content and teaching methods of the module (in refe-

rence to the other modules);

• List of general learning outcomes in relation to teacher education programmes of each insti-

tution;

• References, compulsory reading list and further reading suggestions;

• Teaching unit: 3 connected themes with hands-on researchinformed, interactive and collab 

rative activities and materials;

• Reflection tool kit for students and assessment/reflection suggestions for teachers.

Module 3: Culture
Learner Assessment



According to Raigón-Rodríguez & Larrea-Espinar (2019, pp. 137-138):

There is general consensus on the difficulty of assessing IC (Conway & Richards, 2018). First, there 

is the challenge of the assessment being interpretive (Liddicoat & Scarino, 2013). Then, we need to 

determine what to assess, which is influenced by the IC model. We support anthropological approa-

ches (Risager, 2007), as we agree on the idea that IC is connected to communicative competence, 

but it is not within linguistic competence. […] Byram’s ICC model (1997) is the most relevant, but 

because of his complex conceptualization of IC, some components are easier to assess than others. 

While knowledge and skills are simple to assess being quantifiable, the challenge remains on as-

sessing attitudes (like curiosity and openness) and awareness (Fantini, 2009, p. 459). Thus, there 

have been several attempts to identify “operationalised objectives” (Lenz & Berthele, 2010, p. 10). 

Teacher’s compendium
(for the whole module):



Teacher’s compendium
(for the whole module):

In this sense, the Common European Framework of Reference (CEFR) Companion Volume (2018) 

goes a step beyond the old sociolinguistic appropriateness scale, expanding on the notion of IC 

through the “Building on Pluricultural Repertoire” descriptor scale. As the document indicates, 

“many notions that appear in the literature and descriptors for intercultural competence are inclu-

ded” (2018, p. 158). The Companion also endorses the development of the Framework of Reference 

for Pluralistic Approaches (FREPA), since the aspects included in the scale are quite broad: “FREPA 

lists different aspects of plurilingual and intercultural competences in a hypertextual structure 

independent of language level, organised according to the three broad areas: Knowledge (savoir), 

Attitudes (savoir-être) and Skills (savoir-faire). (2018, p. 158)



Teacher’s compendium
(for the whole module):

The development of the framework was approached in an inductive way, analysing the content of 

approximately 100 publications. According to Candelier, Daryai-Hansen and Schröder-Sura (2012, 

p. 248), the most genuine contribution of FREPA was the descriptors of knowledge (K), attitudes (A) 

and skills (S). Although this framework is much more detailed, we still need empirically validated 

assessment instruments.



In the context of education, IC has been usually carried out as alternate assessment (Liddicoat 

& Scarino, 2013), which favours learning from a sociocultural perspective and includes perfor-

mance, formative, classroombased and dynamic types of assessment. The nature of IC assess-

ment is basically pedagogic, so the results tend to be used formatively, i.e., assessment for lear-

ning: “the first priority is to serve the purpose of promoting learning, rather than certification 

or accountability” (Liddicoat & Scarino, 2013, p. 126). Unlike standardized evaluation, which is 

more constricted, formative assessment allows multiple possibilities. Portfolio has been fre-

quently favoured as an assessment tool1 and, in that sense, it is worth mentioning the Autobio-

graphy of Intercultural Encounters developed by the Council of Europe and the INCA project. 

Byram (2008) stresses the importance of self-assessment as it supplies valuable insights and 

promotes self-reflection and awareness.

Teacher’s compendium
(for the whole module):



Teacher’s compendium
(for the whole module):

Additionally, Hei, Tabacaru, Sjoer, Rippe and Walenkamp endorse Deardorff’s view (2011) re-

commending the compilation of direct and indirect evidence: “Intercultural competence should 

be assessed using a mixed-method approach through direct evidence, namely critical reflec-

tion and performance, as well as indirect evidence using self-report measures such as surveys 

or inventories” (Hei et al., 2019, p. 4).”

The heart of the matter remains, as has always been, assessing attitude

improvement/development, being able to determine if training activities

are being effective

1Ever since the arrival of the CEFR, portfolios have been referred as a tool for self-assessment and
achievements records.



Key concepts:

• Intercultural competence and intercultural assessment

• Evaluation methods and practices according to time: Formative Evaluation, Summative Evalua-

tion, Process Evaluation, Impact Evaluation, Outcome Evaluation

• Evaluation tools: rubrics, collaborative rubrics, bullseye, portfolio and e-portfolio, online re-

sources and apps

• Evaluation types: alternative assessment, self- and peer assessment, small group, class

• Reflection models: Gibbs and Kolb’s models

Teacher’s compendium
(for the whole module):



Teacher’s compendium
(for the whole module):

• Tools for assessing intercultural competence: Intercultural Development Inventory, 

Multicultural Personality Questionnaire, Arasaratnam’s ICCI, Intercultural Adjustment 

Potential Scale, CrossCultural Adaptability Inventory, Culture Shock Inventory, Intercul-

tural Sensitivity Inventory, Intercultural Competence Profiler, Intercultural Readiness 

Check, and Intercultural Competence Questionnaire

• Theories and proposals for intercultural assessment



Overview of Unit 1:

The main aim of this module is to explore ways in which preservice and in-service teachers 

can assess their students’ intercultural competence. A theoretical framework is fundamental 

for understanding the main concepts concerning intercultural competence and intercultural 

assessment. This is the main starting point of the unit which may help learners to get familia-

rized with the fundamental key concepts of the module.

AIM: to establish what intercultural assessment is within the theoretical framework of inter-

cultural competence and to provide other international proposals for assessing intercultural 

competences 

Unit 1 Intercultural assessment in 
second/foreign language learning



Unit’s Learning Outcomes:

By the end of the unit pre-service and in service teachers will be able to

✓understand the wide array of evaluation processes and tools available to foreign/second lan-

guage teaching

✓understand the components of intercultural competence  in foreign/second language educa-

tion in terms of  cognitive, affective and procedural elements

Unit 1 Intercultural assessment in 
second/foreign language learning



Setting up Activity 1

GROUP SIZE

up to 20 students

ESTIMATED TIME

60 to 90 minutes

TRAINING METHODS

reading, discussion, group work

MATERIALS

five documents mentioned below

EQUIPMENT AND SUPPLIES

a projector and a computer

VIRTUAL OR REGULAR TEACHING: ROOM SET-

UP

break-out rooms (virtual) or chairs arranged 

in a circle (regular)

Unit 1 Intercultural assessment in 
second/foreign language learning



Trainer’s Notes

In these five articles, intercultural competence and intercultural assessment are discussed. Students work 

in 5 expert groups of 4 and read one of the articles proposed, i.e., Group 1: Dervin (2010); Group 2: Deardorff 

(2009); Group 3: Holmes & O’Neil (2012); and Group 4: Lázár et al. (2007); Group 5: Sercu (2010). After reading 

the text, expert groups have to discuss the general idea of their article. After that, expert groups are changed, 

and every group has to integrate members that have read different articlesinto new groups that, in turn, will 

discuss the following questions:

• How is the intercultural concept defined in your article?

• What are the reflections that the article highlights on intercultural assessment?

• Could you identify types of assessment in this article?

• Could you write a definition of intercultural assessment? 

Unit 1 Intercultural assessment in 
second/foreign language learning



Unit 1 Intercultural assessment in 
second/foreign language learning

Setting up Activity 2

GROUP SIZE

up to 25 students

ESTIMATED TIME

90 minutes

TRAINING METHODS

reading, group work, discussion, hands-on

reflection

MATERIALS

an excerpt from a book

EQUIPMENT AND SUPPLIES

none

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

smaller groups (regular)



Trainer’s Notes

This is a short introduction to possibilities in assessing ICC for pre-service and in service 

educators. Having read the section “How do I assess intercultural competence?” (Byram, 

Gribkova & Starkey, 2002, pp. 23-26), students work in groups of 3-4 and create a set of 3 

proposals about how they would put these into practice. The objective is to motivate them 

to start thinking as intercultural educators. Students can also benefit greatly from sharing 

their implementation proposals with the class and from receiving feedback from their 

peers.

Unit 1 Intercultural assessment in 
second/foreign language learning



Setting up Activity 3

GROUP SIZE

up to 20 students

ESTIMATED TIME

90 minutes

TRAINING METHODS

reading, pair work, discussion, hands-on 

reflection

MATERIALS

an excerpt from a book

EQUIPMENT AND SUPPLIES

for students’ presentations, a projector and 

computer, and/or flipchart, and/or blackboard 

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

pairs (regular)

Unit 1 Intercultural assessment in 
second/foreign language learning



Trainer’s Notes

Participants read the section called “Pitfalls in Assessing Intercultural Competence” 

(Deardorff, 2009, pp. 485-487). In pairs, they prepare a presentation of the problems that 

might arise when designing an assessment plan for IC in their particular educational 

context (in-service teachers) or the problems they foresee they will have in their future 

professional endeavour (pre-service teachers). Students can also benefit greatly from 

sharing their implementation proposals with the class and from receiving feedback from 

their peers

Unit 1 Intercultural assessment in 
second/foreign language learning



Setting up Activity 4

GROUP SIZE

up to 30 students

ESTIMATED TIME

45-60 minutes

TRAINING METHODS

reading, pair work, discussion, hands-on 

reflection

MATERIALS

Intercultural profile questionnaire (online or 

paper-based) https://bit.ly/3cu0vgL

EQUIPMENT AND SUPPLIES

a projector and computer

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

pairs (regular)

Unit 1 Intercultural assessment in 
second/foreign language learning

https://bit.ly/3cu0vgL


Trainer’s Notes

Participants read about The INCA project and discuss in pairs the questions of Intercultural 

profile. They then create their own intercultural profile by using the questions and share 

it with their partner. Students then about each profile and reflect on their responses to 

the questions. INCA ASSESSEE MANUAL - Questions taken from the Intercultural profile: 

https://bit.ly/3cu0vgL

Unit 1 Intercultural assessment in 
second/foreign language learning

https://bit.ly/3cu0vgL


Setting up Activity 5

GROUP SIZE

up to 30 students

ESTIMATED TIME

45-60 minutes

TRAINING METHODS

reading, group work, discussion, reflection

MATERIALS

Document “Assessor Manual” 

https://bit.ly/3cu0vgL

EQUIPMENT AND SUPPLIES

a projector and computer

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

groups of 3-4 (regular)

Unit 1 Intercultural assessment in 
second/foreign language learning



Trainer’s Notes

This activity provides students with examples of intercultural competence assessment in 

an international professional scenario. Students read the document entitled “Assessor 

Manual” available on the INCA project website and follow the process described as an early 

model of assessing intercultural competence. Then, participants need to evaluate in groups 

of 3-4 whether this professional application of ICC assessment is potentially transferable 

to educational settings or not. Students might need to refer again to Deardorff (2009).

Unit 1 Intercultural assessment in 
second/foreign language learning



Overview of Unit 2:

Assessment procedures make learners connect to different assessment methods in different 

contexts. These objectives offer the opportunity for teachers to understand the different 

assessment methods and practices (e.g., formative, summative, peer and self-assessment); 

furthermore, a variety of evaluation tools are presented (e.g., rubrics and portfolios) and 

teachers are encouraged to reflect on the potential of these for assessing the development 

of students’ intercultural competence.

AIM: To explore theoretically and diagnose the potential of different assessment procedures 

and tools in relation to intercultural competence, and to analyse assessment procedures and 

tools in contextualised educational scenarios (case studies, situational learning…). 

Unit 2 Assessing assessment
procedures and tools in

intercultural education in
foreign/second language learning

contexts



Unit’s Learning Outcomes:

By the end of the unit pre-service and in service teachers will be able to:

✓ Theoretically explore and diagnose the potential of different assessment procedures and 

tools in relation to intercultural competence

✓ Analyse assessment procedures and tools in contextualized educational scenarios (case 

studies, situational learning…) 

Unit 2



Setting up Activity 1

GROUP SIZE

up to 30 students

ESTIMATED TIME

90 minutes

TRAINING METHODS

reading, discussion, pair/group work

(3-4 students), hands-on reflection

MATERIALS

3 sections from an article

EQUIPMENT AND SUPPLIES

a projector and computer, and/or flipchart,

and/or blackboard for presentations

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

smaller groups (regular)

Unit 2



Trainer’s Notes

Read Lau’s article (sections “Origins of formative assessment” and “Summative assessment taking centre 

stage”; 2015) and think of your experience as a student in Primary, Secondary and Higher Education:

• How were these two methods of assessment implemented by your teachers? Do you think they were 

effective for your learning process? Take notes on your own and save them – you will use them later.

After this, continue reading Lau’s article (section “The dichotomy in assessment literature”; 2015). Now 

think of your experience as a teacher or future teacher:

• Consider if you are more of a formative or summative- assessment teacher. Then, consider if your way of 

teaching is different from what you experienced as a student. Write down your ideas.

Unit 2



Unit 2
Now work in pairs / groups and compare your experiences:

• Discuss if culture affects the way assessment is implemented. Now discuss which of these two methods is 

the most common in your cultural context. Then, consider which of the two methods is more appropriate to 

the multicultural nature of your group of students and explain why.

Prepare a short presentation including all your ideas, experiences and findings and share them with the rest 

of the class. Students can also benefit greatly from receiving feedback form their peers.



Setting up Activity 2

GROUP SIZE

up to 30 students

ESTIMATED TIME

90 minutes

TRAINING METHODS

reading, discussion, pair/group work

(3-4 students), hands-on reflection

MATERIALS

1 section from an article; Genially, Glogster, 

Canva for students’ infographic

EQUIPMENT AND SUPPLIES

laptop

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

smaller groups (regular)

Unit 2

https://genial.ly/es/
https://edu.glogster.com
https://www.canva.com/es_es/


Trainer’s Notes

Read Letina’s article (section “Traditional and Alternative Assessment”; 2015) about the implementation of 

non-traditional assessment in Croatia and define the broad concept “alternative assessment”. Which specific 

types of assessment would you include in it? Do you think what is described in the Croatian context would be 

applicable to yours? Would you apply / have you ever applied these assessment methods? Do you think alternative 

assessment is more/less suitable than traditional assessment in the language classroom? Do you think it would 

be appropriate to evaluate the acquisition of students’ intercultural competence?

In pairs / groups, discuss all these questions. Then, create an infographic including all the ideas you consider 

relevant and present it to the rest of the class. Students can also benefit greatly from receiving feedback form 

their peers. 

Unit 2



Setting up Activity 3

GROUP SIZE

up to 30 students

ESTIMATED TIME

30 minutes

TRAINING METHODS

reading, discussion, class debate/group work 

(3-4 students), reflection

MATERIALS

1 section from an article

EQUIPMENT AND SUPPLIES

none

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

circle for class debate or in smaller group for 

group work (regular)

Unit 2



Trainer’s Notes

In their article, Harrison, O’Hara and McNamara affirm that “Self- and peer-assessment, a 

culturally responsive student-teacher partnership approach, serves all ages in any learning 

context” (2015, p. 76). Do you agree with this idea? How can self- and peer-assessment help 

assess students’ intercultural communicative competence? Discuss with the rest of the class. 

Students can also benefit greatly from receiving feedback form their peers.

Unit 2



Setting up Activity 4

GROUP SIZE

up to 30 students

ESTIMATED TIME

90 minutes

TRAINING METHODS

reading, discussion, group work (3-4 students), 

hands-on reflection

MATERIALS

FREPA (pp. 24-59) and an article (Raigón Rodríguez 

& Larrea Espinar, 2019); Google forms, Gnowledge to 

create the questionnaire

EQUIPMENT AND SUPPLIES

laptop

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

smaller groups (regular

Unit 2

https://www.google.com/forms/about/
https://www.gnowledge.com


Trainer’s Notes

Use “A Framework of Reference for Pluralistic Approaches to Languages and Cultures” from the 

FREPA* project to select items in order to design a self-assessment questionnaire for students. 

The questionnaire must be aimed at measuring students’ self-perception in regard to a specific 

activity or workshop. An example can be consulted at Raigón Rodríguez and Larrea Espinar (2019). 

https://bit.ly/2G9ZGxz . Students can also benefit greatly from receiving feedback form their peers.

*FREPA “lists different aspects of plurilingual and intercultural competences in a hypertextual 

structure independent of language level, organized according to the three broad areas: 

Knowledge, Attitudes and Skills” (in CEFR, Companion Volume, Council of Europe, 2018, p. 158). 

https://bit.ly/2S2HbgU 

Unit 2

https://revistas.uned.es/index.php/ELIA/article/view/26585/20955
https://www.ecml.at/Portals/1/documents/ECML-resources/CARAP-EN.pdf?ver=2018-03-20-120658-443


Setting up Activity 5

GROUP SIZE

up to 30 students

ESTIMATED TIME

90 minutes

TRAINING METHODS

reading, discussion, group research, group work 

(4-5 students), hands-on reflection

MATERIALS

an article; Gnowledge, Educaplay to create acti-

vities online (optional)

EQUIPMENT AND SUPPLIES

laptop

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

smaller groups (regular)

Unit 3



Trainer’s Notes

Read Matveev & Merz’s paper on tools for assessing intercultural competence (you have a summary 

on pages 130 and 131). Choose two of the proposed methods and do some research on them. In your 

groups, discuss the potential of these tools for assessing intercultural competence and design two 

activities (one for each) in which you put them into practice. Then, present them to the rest of the 

class. Students can also benefit greatly from receiving feedback form their peers.

Unit 2



Overview of Unit 3:

As ICT has gained more importance over the years, online evaluation in this module aimed to 

eliminate barriers and difficulties that teaching involves in different settings. Then, teachers 

need to be prepared to use tools also for remote learning. Furthermore, digital competence is 

addressed through training teachers on online evaluation. With this in mind, it is offered many 

opportunities to assess intercultural competence and online tools are one of them.

By the end of the unit, teachers will be able to apply the different methods for assessing IC as 

they have been provided with several theoretical contents (key concepts, the basic theoretical 

framework of intercultural assessment and assessment procedures). Thus, teachers will know 

how to assess IC in their specific contexts as well as taking into account different settings. 

Unit 3 Suitable assessment tools
and online resources in specific

educational environments



Unit 3

Tasks should foster pre-service and in-service teachers’ reflections on different concepts of 

assessment from a pluricultural perspective. In this sense, tasks are organized from general to 

specific contents providing them with the most relevant literature.

AIM: To understand online evaluation tools for intercultural education and to identify and 

apply the most suitable methods, procedures and tools for intercultural assessment in given 

educational settings.



Unit’s Learning Outcomes:

By the end of the unit pre-service and in service teachers will be able to:

✓ Understand online evaluation tools for intercultural education

✓ Identify and apply the most suitable methods, procedures and tools for intercultural assessment 

in given educational settings

Unit 3



Setting up Activity 1

GROUP SIZE

up to 30 students

ESTIMATED TIME

45 minutes

TRAINING METHODS

reading, discussion, group work (4-5 students), 

reflection

MATERIALS

a chapter from a book

EQUIPMENT AND SUPPLIES

none

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

smaller groups (regular)

Unit 3



Trainer’s Notes

Issues in Assessing Intercultural competence. Read Fantini’s (2009) chapter and discuss what 

issues in assessing cultural competence you find more difficult in your given educational 

context.

Fantini (2009, pp. 465-474) provides with an exhaustive list of instruments for IC assess-

ment. Participants should decide which of the 44 alternatives would best suit their particular 

context, giving explanations as to why. Students can also benefit greatly from sharing their 

ideas with the class and from receiving feedback from their peers.

Unit 3



Setting up Activity 2

GROUP SIZE

up to 30 students

ESTIMATED TIME

90 minutes

TRAINING METHODS

research, group work (4-5 students), discussion, 

reflection

MATERIALS

Websites: Cultural Detective’s tools, tests for assessing 

intercultural competence, The Wonderment website, 

Expeditions app, Facing History And Ourselves.

EQUIPMENT AND SUPPLIES

laptop

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in smaller 
groups for group work and in circles for class discussion 
(regular)

Unit 3



Trainer’s Notes

Look for different online resources for evaluating intercultural assessment in foreign/second language teaching 

(e.g., Cultural Detective’s tools, tests for assessing intercultural competence, The Wonderment website, Facing 

History And Ourselves website).

Make a list of the different resources and add a general definition of each resource. Discuss with the whole 

group the following question:

• What do you think is the best tool/resource/app for assessing intercultural competence according to your 

context?

Students can also benefit greatly from receiving feedback form their peers.

Unit 3

http://www.culturaldetective.com/freebies.html
https://www.londonschool.com/lsic/resources/intercultural-quiz/
https://thewonderment.com
https://www.facinghistory.org
https://www.facinghistory.org


Setting up Activity 3

GROUP SIZE

up to 30 students

ESTIMATED TIME

90 minutes

TRAINING METHODS

reading, discussion, pair/group work 

(3-4 students), hands-on reflection

MATERIALS

an article, rubric-designing websites (rubric-maker.co-

mor rubistar.4teachers.org) and rubric samples (http://

crlt.umich.edu/interculturalcompetence)

EQUIPMENT AND SUPPLIES

laptop

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

smaller groups (regular

Unit 3

https://rubric-maker.com
https://rubric-maker.com
http://rubistar.4teachers.org/index.php?lang=es&skin=es
http://crlt.umich.edu/interculturalcompetence
http://crlt.umich.edu/interculturalcompetence


Trainer’s Notes

Read Brookhart’s article (2018) on how to create effective rubrics and identify key aspects. 

Then select an educational stage, subject, year and topic and create your own rubric. You can 

use online tools to create it (e.g., rubric-maker.com or rubistar.4teachers.org). Once you finish, 

share your work with the rest of the class. In pairs / groups, discuss all these questions. Then, 

create an infographic including all the ideas you consider relevant and present it to the rest of 

the class.

In pairs / groups, discuss all these questions. Then, create an infographic including all the ideas 

you consider relevant and present it to the rest of the class. Students can also benefit greatly 

from receiving feedback from their peers.

Unit 3

https://rubric-maker.com
http://rubistar.4teachers.org/index.php?lang=es&skin=es


Unit 3

Setting up Activity 4

GROUP SIZE

up to 30 students

ESTIMATED TIME

90 minutes

TRAINING METHODS

reading, discussion, pair/group work

(4-5 students), reflection

MATERIALS

a chapter from a book, samples of e-portfolios*, 

https://demo.mahara.org/ to create e-portfolios.

EQUIPMENT AND SUPPLIES

laptop

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

smaller groups (regular)



Trainer’s Notes

Read Orsini-Jones’s chapter (2010). Do you think e-portfolio is a useful tool to develop students’ intercultural 

communicative competence? And to assess it? Have you ever used it in your lessons? If so, how?

In pairs / groups, think of ways in which you could use it to assess your students’ intercultural communicative 

competence. Students can also benefit greatly from sharing their ideas with the class and from receiving 

feedback from their peers.

• Samples of e-portolios in Chui, C. S., & Dias, C. (2017). The integration of e-portfolios in the foreign        

language classroom: Towards intercultural and reflective competences.

In E-Portfolios in Higher Education (pp. 53-74). Springer.

Unit 3



Setting up Activity 5

GROUP SIZE

up to 30 students

ESTIMATED TIME

30 minutes

TRAINING METHODS

reading, discussion, pairwork, reflection

MATERIALS

an excerpt from a book

EQUIPMENT AND SUPPLIES

laptop or computer and projector

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged for 

pairwork (regular)

Unit 3



Trainer’s Notes

Starting with Spencer-Oatey and Franklin (2009, pp. 190-192) describe advantages and 

disadvantages in the use of portfolios for IC assessment in the school and university 

education context. Students can also benefit greatly from sharing their ideas with the 

class and from receiving feedback from their peers. 

Unit 3



Setting up Activity 6

GROUP SIZE

up to 30 students

ESTIMATED TIME

60-90 minutes

TRAINING METHODS

reading, discussion, group work (3-4 students), 

reflection

MATERIALS

a chapter from a book

EQUIPMENT AND SUPPLIES

none

VIRTUAL OR REGULAR TEACHING: ROOM SET-UP

break-out rooms (virtual) or chairs arranged in 

smaller groups for group work (regular)

Unit 3



Trainer’s Notes

The chapter is a catalogue of sample materials developed to test ICC in language lessons. Read 

it, choose one of the materials provided in smaller groups and find out:

• the objective of the activity

• the type of test  the language skill employed

• the ICC components measured

• pros and cons of such material

• how to improve it by adapting it to particular educational contexts

Students can also benefit greatly from sharing their ideas with the class and from receiving 

feedback from their peers.

Unit 3



Lower order thinking skills:

✓ understand the wide array of evaluation processes and tools available to foreign/second 

language teaching

✓ understand the components of intercultural competence in foreign/second language 

education in terms of cognitive, affective and procedural elements

Learning outcomes:

Upon the completion of the module, you will be (able to):



Higher order thinking skills:

✓ theoretically explore and diagnose the potential of different assessment procedures and tools 

in relation to intercultural competence

✓ analyse assessment procedures and tools in contextualized educational scenarios (case studies, 

situational learning…)

Learning outcomes:

Upon the completion of the module, you will be (able to):



Fundamental topics and skills:

1. Intercultural assessment in second/foreign language learning

2. Assessing assessment procedures and tools in intercultural education in foreign/second 

language learning contexts

Advanced topics and skills:

3. Suitable assessment tools and online resources in specific educational environments

Teaching units



Thematic LINKS between the learning objectives of MC3 and ML3

Students working with MC3 and ML3 will be able to:

• Reflect on intercultural competence and assessment in relation to language competence 

and assessment

• Familiarize themselves with evaluation methods and practices according to time in 

relation to intercultural and linguistic competence assessment

• Become familiar with different evaluation tools and types

• Critically reflect and evaluate those tools when assessing intercultural and linguistic 

competence 

Content of the teaching unit with
reference to other modules:



• Byram, M. (1997). Teaching and Assessing Intercultural Communicative Competence. 

Multilingual Matters.

• Byram, M., Gribkova B., & Starkey, H. (2002). Developing the Intercultural Dimension in Language 

Teaching. A Practical Introduction for Teachers. Council of Europe. https://bit.ly/38VAjIo

• Deardorff, D.K. (2009). Implementing Intercultural Competence Assessment. In D. K. Deardorff 

(Ed.), The SAGE Handbook of Intercultural Competence (pp. 477-491). SAGE.

• Dervin, F. (2010). Assessing intercultural competence in Language Learning and Teaching: a 

critical review of current efforts. In F. Dervin & E. Suomela-Salmi (Eds.), New Approaches to          

Assessment in Higher Education (pp. 157-173). Peter Lang. https://bit.ly/3Dwsmdj

Mandatory reading list
(check individual tasks for specific mandatory readings)

https://bit.ly/38VAjIo
https://bit.ly/3Dwsmdj


Mandatory reading list
(check individual tasks for specific mandatory readings)

• Facciol, R., & Kjartansson, R. (2003). Testing times – Testing intercultural communicative 

competence (ICC). In I. Lázár (Ed.), Incorporating Intercultural Communicative Competence 

inLanguage Education (pp. 73-107). Council of Europe. https://bit.ly/2xRYJpz

These publications should be
read in preparation for the
module. Particular activities
often refer to their content

https://bit.ly/2xRYJpz


• Fantini, A. E. (2009). Assessing Intercultural Competence: Issues and Tools. In D. K. Deardorff 

(Ed.), The SAGE Handbook of Intercultural Competence (pp. 456-476). SAGE.

• Holmes, P., & O’Neil, G. (2012). Developing and evaluating intercultural competence:                                           

Ethnographies of intercultural encounters. International Journal of Intercultural Relations 36 

(5), 707-718. http://doi.org/10.1016/j.ijintrel.2012.04.010

• Lázár, I., Huber-Kriegler, M., Lussier, D., Matei, G. S., & Peck, C. (2007). Developing and Assessing 

Intercultural Communicative Competence. A Guide for Language Teachers and Teacher 

Educators. Council of Europe. https://bit.ly/3yBrHDN

Mandatory reading list
(check individual tasks for specific mandatory readings)

http://doi.org/10.1016/j.ijintrel.2012.04.010
https://bit.ly/3yBrHDN


Mandatory reading list
(check individual tasks for specific mandatory readings)

• Lenz, P., & Berthele, R. (2010). Assessment in plurilingual and intercultural education. Coun-

cil of Europe.

• Matveev, A. V., & Merz, M. Y. (2014). Intercultural competence assessment: What are its key 

dimensions across assessment tools? In L. T. B. Jackson, D. Meiring, F. J. R. Van de Vijver, E. S. 

Idemoudia, & W. K. Gabrenya Jr. (Eds.), Toward sustainable development through nurturing 

diversity: Proceedings from the 21st International Congress of the International Associa-

tion for Cross-Cultural Psychology (pp. 123-135). https://bit.ly/32muNix

• Sercu, L. (2010). Assessing intercultural competence: More questions than answers. In A.

Paran & L. Sercu (Eds.), Testing the untestable in language education (pp. 17-34).

Multilingual Matters.

https://bit.ly/32muNix


• Brookhart, S. M. (2018). Appropriate Criteria: Key to Effective Rubrics. Frontiers in Education, 

3, 1-12. https://doi.org/10.3389/feduc.2018.00022

• Candelier, M., Daryai-Hansen, P., & Schröder-Sura, A. (2012). The framework of reference 

for pluralistic approaches to languages and cultures – a complement to the CEFR to develop 

plurilingual and intercultural competences. Innovation in Language Learning and Teaching, 

6 (3), 243-257.

• Center for Research on Learning and Teaching. (2020). Assessing Intercultural Competence. 

University of Michigan. https://bit.ly/2WpCG3K

Further reading:

https://doi.org/10.3389/feduc.2018.00022
https://bit.ly/2WpCG3K


Further reading:

• Chui, C. S., & Dias, C. (2017). The Integration of E-Portfolios in the Foreign Language Classroom: 

Towards Intercultural and Reflective Competences. In T. Chaudhuri & B. Cabau (Eds.), 

E-Portfolios in Higher Education (pp. 229-247). Springer.

• Council of Europe (2018). Common European framework of reference for languages: Learning, 

teaching, assessment. Companion volume with new descriptors. Council of Europe.

https://bit.ly/3gQFhNk

• European Commission. The INCA Project: Intercultural Competence Assessment. European 

Commission. https://bit.ly/2xRWXVr

• Gu, X. (2016). Assessment of intercultural communicative competence in FL education: A survey 

on EFL teachers’ perception and practice in China. Language and Intercultural Communication, 

16 (2), 254-273.

https://bit.ly/3gQFhNk
https://bit.ly/2xRWXVr


• Harrison, K., O’Hara, J., & McNamara, G. (2015). Re-thinking assessment: self- and 

peer-assessment as drivers of self-direction in learning. Eurasian Journal of 

Educational Research, 60, 75-88. https://bit.ly/3yDqifP

• Lau, A. M. S. (2015). “Formative good, summative bad?” – A review of the dichotomy in 

assessment literature. Journal of Further and Higher Education, 40 (4), 509-525.

• Letina, A. (2015). Application of Traditional and Alternative Assessment in Science and 

Social Studies Teaching. Croatian Journal of Education, 17 (1), 137-152. https://bit.ly/2T-

ZxgdP

• Orsini-Jones, M. (2010). Shared Spaces and ‘Secret Gardens’: The Troublesome Journey 

from Undergraduate Students to Undergraduate Scholars Via PebblePad.

In J. O’Donoghue (Ed.), Technology-Supported Environments for Personalized

Learning: Methods and Case Studies (pp. 341-363). IGI Global.

Further reading:

https://bit.ly/3yDqifP
https://bit.ly/2TZxgdP
https://bit.ly/2TZxgdP


Further reading:

• Raigón Rodríguez, A. & Larrea Espinar, A. (2019). The use of sitcoms for cultural learning in 

EFL: A workshop for university students. ELIA, 19, 131- 156. https://bit.ly/2G9ZGxz

• Spencer-Oatey, H., & Franklin, P. (2009). Intercultural interaction: A Multidisciplinary Approach 

to Intercultural Communication. Palgrave MacMillan.

These materials are not
explicitly referred to in the
module but useful to read.

https://bit.ly/2G9ZGxz


Unit 1. Intercultural assessmentin second/foreign language learning

✓ Theoretical framework of intercultural competence

✓ International proposalsfor assessing intercultural competence

Unit 2. Assessing assessment procedures and tools in intercultural education in foreign/second 

language learning contexts

✓ Formative and summative assessment

✓ Alternative assessment

✓ Self- and peer-assessment

✓ Toolsfor assessing of intercultural competence (see key concepts)

TEACHING UNIT
Learning units



TEACHING UNIT
Learning units

Unit 3. Suitable assessment tools and online resources in specific educational environments

✓ Rubrics and e-rubrics

✓ Portfolios and e-portfolios

✓ Generating templates for assessing intercultural competence

✓ Assessing assessment

To help you navigate the units,

we differentiate between the

following forms of work and

mark them next to each activity:



In this section you will:

✓ Understand the wide array of evaluation processes and tools available to foreign/second lan-

guage teaching

✓ Understand theoretical framework: components of intercultural competence in foreign/se-

cond language education in terms of cognitive, affective and procedural elements

Unit 1 Intercultural assessment in 
second/foreign language learning



Task 1

In these articles, intercultural competence and intercultural assessment are discussed. Make 

four expert groups. Every group will read one article (Group 1: Dervin; Group 2: Deardorff; Group 

3: Holmes & O’Neil; and Group 4: Lázar et al.; Group 5: Sercu).

After reading the text, expert groups have to discuss the general idea of

the article.

Unit 1 Intercultural assessment in 
second/foreign language learning



Now, expert groups are changed, and every group has to integrate members that have read 

different articles into new groups that, in turn, will discuss the following questions:

• How is the intercultural concept defined in your article?

• What are the reflections that the article highlights on intercultural assessment?

• Could you identify types of assessment in this article?

• Could you write a definition of intercultural assessment?

✓ Grouping and/or resources: 5 groups of 4 

✓ References: Dervin (2010); Deardorff (2009); Holmes & O’Neil (2012); Lázar et al. (2007); Sercu 

(2010)

Unit 1 Intercultural assessment in 
second/foreign language learning

https://users.utu.fi/freder/Assessing%20intercultural%20competence%20in%20Language%20Learning%20and%20Teaching.pdf
https://www.ucg.ac.me/skladiste/blog_7764/objava_67219/fajlovi/Interkulturalna%20kompetencija.pdf#page=492
http://archive.ecml.at/mtp2/publications/b1_iccinte_e_internet.pdf


In this section you will:

✓ Understand the wide array of evaluation processes and tools available to foreign/second 

language teaching

✓ Understand theoretical framework: components of intercultural competence in foreign/

second language education in terms of cognitive, affective and procedural elements

Unit 1 Intercultural assessment in 
second/foreign language learning



Task 2

Short intro to possibilities in assessing ICC. Having read this section (Byram, Gribkova &

Starkey, 2002), students work in groups of 4 and create a set of 3 proposals about how they 

would put these into practice. The objective is to motivate them to start thinking as

intercultural educators.

✓ Grouping and/or resources: Groups of 3-4 members each

✓ References: Byram et al. (2002, pp. 23-26)

Unit 1 Intercultural assessment in 
second/foreign language learning

https://rm.coe.int/16802fc1c3


In this section you will:

✓ Understand the wide array of evaluation processes and tools available to foreign/second 

language teaching

✓ Understand theoretical framework: components of intercultural competence in foreign/

second language education in terms of cognitive, affective and procedural elements

Unit 1 Intercultural assessment in 
second/foreign language learning



Task 3

Pitfalls in Assessing Intercultural Competence (Deardorff, 2009, pp. 485- 487): Read the selected 

pages and prepare a presentation of the problems that might arise when designing an assessment 

plan for IC in your particular educational context.

✓ Grouping and/or resources: Work in pairs

✓ References: Deardorff (2009, pp. 485-487)

Unit 1 Intercultural assessment in 
second/foreign language learning

https://www.ucg.ac.me/skladiste/blog_7764/objava_67219/fajlovi/Interkulturalna%20kompetencija.pdf#page=492


In this section you will:

✓ Understand the wide array of evaluation processes and tools available to foreign/second 

language teaching

✓ Understand theoretical framework: components of intercultural competence in foreign/

second language education in terms of cognitive, affective and procedural elements

Unit 1 Intercultural assessment in 
second/foreign language learning



Task 4

Read about The INCA project and discuss with your partner the questions of Intercultural profile.

Create your intercultural profile by using the questions and share it with your partner. Discuss 

about each profile and reflect on the responses to the questions.

✓ Grouping and/or resources: Work in pairs INCA ASSESSEE MANUAL - Questions taken from the 

Intercultural profile

✓ References: European Commission (2009)

Unit 1 Intercultural assessment in 
second/foreign language learning

https://ec.europa.eu/migrant-integration/library-document/inca-project-intercultural-competence-assessment_en


In this section you will:

✓ Understand the wide array of evaluation processes and tools available to foreign/second 

language teaching

✓ Understand theoretical framework: components of intercultural competence in foreign/

second language education in terms of cognitive, affective and procedural elements

Unit 1 Intercultural assessment in 
second/foreign language learning



Task 5

Examples of intercultural competence assessment in an international professional scenario. Read 

the document entitled “Assessor Manual” available on the INCA project website and follow the 

process described as an early model of assessing intercultural competence.

Then, participants need to evaluate in groups of 3-4 whether this professional application of ICC 

assessment is potentially transferable to educational settings.

✓ Grouping and/or resources: Individual work + Groups of 3-4 members each

✓ References: Deardorff (2009)

Unit 1 Intercultural assessment in 
second/foreign language learning

https://www.ucg.ac.me/skladiste/blog_7764/objava_67219/fajlovi/Interkulturalna%20kompetencija.pdf#page=492


In this section you will:

✓Theoretically explore and diagnose the potential of different assessment procedures and tools 

in relation to intercultural competence

✓Analyse assessment procedures and tools in contextualised educational scenarios (case studies, 

situational learning…)

NOTE: The idea of Assessment for Learning originated in the UK and was promoted by the Assessment Reform Group; the OECD 

published some research on the viability of formative assessment across different countries: OECD (Organisation for Economic 

Co-Operation and Development, 2005), Formative Assessment. Improving Learning in Secondary Classrooms. OECD Publishing.

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts



Task 1

Read Lau’s article (sections “Origins of formative assessment” and “Summative assessment taking 

centre stage”; 2015) and think of your experience as a student in Primary, Secondary and Higher 

Education:

• How were these two methods of assessment implemented by your teachers? Do you think they 

were effective for your learning process? Take notes on your own and save them – you will use 

them later.

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts



Continue reading Lau’s article (section “The dichotomy in assessment literature”; 2015). Now think 

of your experience as a teacher or future teacher:

• Consider if you are more of a formative or summative- assessment teacher. Then, consider if 

your way of teaching is different from what you experienced as a student. Write down your ideas.

Now work in groups and compare your experiences:

• Discuss if culture affects the way assessment is implemented. Now discuss which of these two 

methods is the most common in your cultural context. Then, consider which of the two methods 

is more appropriate to the multicultural nature of your group of students and explain why.

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts



Prepare a short presentation including all your ideas, experiences and findings and share them 

with the rest of the class.

✓ Grouping and/or resources: Groups of 3-4

✓ References: Lau (2015)

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts



In this section you will:

✓Theoretically explore and diagnose the potential of different assessment procedures and tools 

in relation to intercultural competence

✓Analyse assessment procedures and tools in contextualised educational scenarios (case studies, 

situational learning…)

NOTE: The idea of Assessment for Learning originated in the UK and was promoted by the Assessment Reform Group; the OECD 

published some research on the viability of formative assessment across different countries: OECD (Organisation for Economic 

Co-Operation and Development, 2005), Formative Assessment. Improving Learning in Secondary Classrooms. OECD Publishing.

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts



Task 2

Read Letina’s article (section “Traditional and Alternative Assessment”; 2015) about the 

implementation of non-traditional assessment in Croatia and define the broad concept “al-

ternative assessment”.

In pairs / groups, discuss all these questions:

✓ Which specific types of assessment would you include in it?

✓ Do you think what is described in the Croatian context would be applicable to yours?

✓ Would you apply / have you ever applied these assessment methods?

✓ Do you think alternative assessment is more/less suitable than traditional assessment in 

the language classroom? 

✓ Do you think it would be appropriate to evaluate the acquisition of students’ intercultural 

competence?

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts



Create an infographic including all the ideas you consider relevant and present it to the rest of 

the class.

✓ Grouping and/or resources: Groups of 3-4; Laptops Resources to create an infographic: Genially, 

Glogster, Canva

✓ References: Letina (2015)

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts

https://genial.ly/es/
http://Glogster
http://Canva
https://www.researchgate.net/publication/336130446_Application_of_Traditional_and_Alternative_Assessment_in_Science_and_Social_Studies_Teaching


In this section you will:

✓Theoretically explore and diagnose the potential of different assessment procedures and tools 

in relation to intercultural competence

✓Analyse assessment procedures and tools in contextualised educational scenarios (case studies, 

situational learning…)

NOTE: The idea of Assessment for Learning originated in the UK and was promoted by the Assessment Reform Group; the OECD 

published some research on the viability of formative assessment across different countries: OECD (Organisation for Economic 

Co-Operation and Development, 2005), Formative Assessment. Improving Learning in Secondary Classrooms. OECD Publishing

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts



Task 3

In their article, Harrison, O’Hara and McNamara affirm that “Self- and peer-assessment, a 

culturally responsive student teacher partnership approach, serves all ages in any learning 

context” (2015, p. 76). Discuss the next questions with the rest of the class:

✓ Do you agree with this idea?

✓ How can self- and peer-assessment help assess students’ intercultural communicative 

competence?

✓ Grouping and/or resources: class debate or in small groups

✓ References: Harrison et al. (2015)

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts

https://files.eric.ed.gov/fulltext/EJ1076698.pdf


In this section you will:

✓Theoretically explore and diagnose the potential of different assessment procedures and tools 

in relation to intercultural competence

✓Analyse assessment procedures and tools in contextualised educational scenarios (case studies, 

situational learning…)

NOTE: The idea of Assessment for Learning originated in the UK and was promoted by the Assessment Reform Group; the OECD 

published some research on the viability of formative assessment across different countries: OECD (Organisation for Economic 

Co-Operation and Development, 2005), Formative Assessment. Improving Learning in Secondary Classrooms. OECD Publishing.

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts



Task 4

Use “A Framework of Reference for Pluralistic Approaches to Languages and Cultures” from the 

FREPA project to select items in order to design a self-assessment questionnaire for students.

The questionnaire must be aimed at measuring students’ selfperception in regard to a specific 

activity or workshop. An example can be consulted at Raigón Rodríguez & Larrea Espinar (2019). 

https://bit.ly/2G9ZGxz

✓Grouping and/or resources: Groups of 4/5; Laptops Resources to create a questionnaire: Google forms, Gnowledge

✓References: A Framework of Reference for Pluralistic Approaches to Languages and Cultures; Raigón Rodríguez & Larrea Espinar 

(2019)

FREPA “lists different aspects of plurilingual and intercultural competences in a hypertextual structure independent of language 

level, organized according to the three broad areas: Knowledge, Attitudes and Skills” (in CEFR, Companion Volume, Council of Eu-

rope, 2018, p. 158). https://bit.ly/2S2HbgU

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts

https://bit.ly/2G9ZGxz
https://bit.ly/2S2HbgU


In this section you will:

✓ Theoretically explore and diagnose the potential of different assessment procedures and tools 

in relation to intercultural competence

✓ Analyse assessment procedures and tools in contextualised educational scenarios (case studies, 

situational learning…)

NOTE: The idea of Assessment for Learning originated in the UK and was promoted by the Assessment Reform Group; the OECD 

published some research on the viability of formative assessment across different countries: OECD (Organisation for Economic 

Co-Operation and Development, 2005), Formative Assessment. Improving Learning in Secondary Classrooms. OECD Publishing

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts



Task 5

Read Matveev & Merz’s paper on tools for assessing intercultural competence (you have a 

summary on pages 130 and 131). Choose two of the proposed methods and do some research 

on them.

In your groups, discuss the potential of these tools for assessing intercultural competence and 

design two activities (one for each) in which you put them into practice. Then, present them 

to the rest of the class.

✓ Grouping and/or resources: Groups of 4/5; Laptops

Resources to create activities online (optional): Gnowledge, Educaplay

✓References: Matveev & Merz (2014, pp. 124-131)

Unit 2. Assessing assessment procedures and tools in intercultural 

education in foreign/second language learning contexts

https://www.gnowledge.com
https://es.educaplay.com
https://scholarworks.gvsu.edu/cgi/viewcontent.cgi?article=1009&context=iaccp_papers


In this section you will:

✓ Understand online evaluation tools for intercultural education

✓ Identify and apply the most suitable methods, procedures and tools for intercultural assessment 

in given educational settings

Unit 3. Suitable assessment tools and online
resources in specific educational environments



Task 1

Issues in Assessing Intercultural competence. Read Fantini’s chapter and discuss what issues in 

assessing cultural competence you find more difficult in your given educational context.

Fantini (2009, pp. 465-474) provides with an exhaustive list of instruments for IC assessment. 

Participants should decide which of the 44 alternatives would best suit their particular context, 

giving explanations as to why

✓ Grouping and/or resources: Groups of 4/5

✓ References: Fantini (2009, pp. 465-474)

Unit 3. Suitable assessment tools and online
resources in specific educational environments

https://www.ucg.ac.me/skladiste/blog_7764/objava_67219/fajlovi/Interkulturalna%20kompetencija.pdf#page=471


In this section you will:

✓ Understand online evaluation tools for intercultural education

✓ Identify and apply the most suitable methods, procedures and tools for intercultural assessment 

in given educational settings

Unit 3. Suitable assessment tools and online
resources in specific educational environments



Task 2

Look for different online resources for evaluating intercultural assessment in foreign/second 

language teaching (e.g., Cultural Detective’s tools, tests for assessing intercultural competence, 

The Wonderment website, Facing History And Ourselves website).

Make a list of the different resources and add a general definition of each resource.

Discuss with the whole group the following question:

• What do you think is the best tool/resource/app for assessing intercultural competence

according to your context?

✓Grouping and/or resources: Groups of 4/5

✓References: –

Unit 3. Suitable assessment tools and online
resources in specific educational environments

http://www.culturaldetective.com/freebies.html
https://www.londonschool.com/lsic/resources/intercultural-quiz/
https://thewonderment.com
https://www.facinghistory.org


In this section you will:

✓ Understand online evaluation tools for intercultural education

✓ Identify and apply the most suitable methods, procedures and tools for intercultural assessment 

in given educational settings

Unit 3. Suitable assessment tools and online
resources in specific educational environments



Task 3

Read Brookhart’s article (2018) on how to create effective rubrics and identify key aspects.

Then select an educational stage, subject, year and topic and create your own rubric. You can 

use online tools to create it (e.g., rubric-maker.com or rubistar.4teachers.org). Once you finish, 

share your work with the rest of the class.

In pairs / groups, discuss all these questions. Then, create an infographic including all the ideas 

you consider relevant and present it to the rest of the class.

✓Grouping and/or resources: Laptops 

Rubric Samples: http://crlt.umich.edu/interculturalcompetence

✓References: Brookhart (2018)

Unit 3. Suitable assessment tools and online
resources in specific educational environments

https://rubric-maker.com
http://rubistar.4teachers.org/index.php?lang=es&skin=es
http://crlt.umich.edu/interculturalcompetence
https://www.frontiersin.org/articles/10.3389/feduc.2018.00022/full


In this section you will:

✓ Understand online evaluation tools for intercultural education

✓ Identify and apply the most suitable methods, procedures and tools for intercultural assessment 

in given educational settings

Unit 3. Suitable assessment tools and online
resources in specific educational environments



Task 4

Read the sample of Orsini-Jones’s chapter (2010) and answer these questions:

✓ Do you think e-portfolio is a useful tool to develop students’ intercultural communicative 

competence? And to assess it?

✓ Have you ever used it in your lessons? If so, how?

In pairs / groups, think of ways in which you could use it to assess your students’ intercultural 

communicative competence.

✓Grouping and/or resources: Groups of 3-4

Samples of e-portolios in Chui, C. S., & Dias, C. (2017). The integration of e-portfolios in the foreign language classroom: Towards 

intercultural and reflective competences. In E-Portfolios in Higher Education (pp. 53-74). Springer, Singapore.

Mahara to create e-portfolios: https://demo.mahara.org/

✓References: Chui & Dias (2017); Orsini-Jones (2010)

Unit 3. Suitable assessment tools and online
resources in specific educational environments

https://demo.mahara.org/


In this section you will:

✓ Understand online evaluation tools for intercultural education

✓ Identify and apply the most suitable methods, procedures and tools for intercultural assessment 

in given educational settings

Unit 3. Suitable assessment tools and online
resources in specific educational environments



Task 5

Starting with Spencer-Oatey & Franklin (2009, pp. 190-192) describe advantages and disadvanta-

ges in the use of portfolios for IC assessment in the school and university education context.

✓Grouping and/or resources: In pairs

Rubric Samples: http://crlt.umich.edu/interculturalcompetence

✓References: Spencer-Oatey & Franklin (2009, pp. 190-192)

Unit 3. Suitable assessment tools and online
resources in specific educational environments

http://crlt.umich.edu/interculturalcompetence


In this section you will:

✓ Understand online evaluation tools for intercultural education

✓ Identify and apply the most suitable methods, procedures and tools for intercultural assessment 

in given educational settings

Unit 3. Suitable assessment tools and online
resources in specific educational environments



Task 6

The chapter is a catalogue of sample materials developed to test ICC in language lessons. Read 

it, choose one of the materials provided in smaller groups and find out:

• the objective of the activity

• the type of test

• the language skill employed

• the ICC components measured

• pros and cons of such material

• how to improve it by adapting it to particular educational contexts

✓Grouping and/or resources: Cooperative work

✓References: Facciol & Kjartansson (2003)

Unit 3. Suitable assessment tools and online
resources in specific educational environments

http://archive.ecml.at/documents/pub123be2003_lazar.pdf


Reflection tool for students



From the following list of concepts, select those you were familiar with before taking this course:

(module designers should create a list of items taken from the fundamental topics and advanced skills of each mo-

dule)

Will this course be useful to help you design and implement the above concepts in your present 

and/or future teaching practice?

YES NO

If your answer is negative, could you please briefly comment on the reason(s) why this is so?

Did the contents and activities dealt with meet your expectations for this course? YES NO

If your answer is negative, could you please briefly comment on the reason(s) why this is so?

Express your degree of afreement with the following statements bearing in mind that 1 means completely disagree 

and 5 completely agree



The contents and activities proposed were very interesting 1 2 3 4 5

The contents and activities proposed were very informative 1 2 3 4 5

I could follow the contents and activities proposed without difficulty 1 2 3 4 5

If you agree (4 or 5) with the above statement, could you please indicate how these could be made easier?

In yout own words...

What did you like the most about this course and why?

What didn’t you particularly like about this course and why?

Not at all Very much



Evaluation tool to be used for teachers of

the module

1. Task outcomes for formative assessment:

For instance, the creation of students’ definition of intercultural competence and intercultural 

assessment (Unit 1), the design of a self-assessment questionnaire for measuring students’ 

selfperception in regard to a specific activity or workshop (Unit 2), the creation of a rubric (Unit 

3).

Reflection and Assessment:
Options for Teachers



2. Student research project questions or activities for peer and self-assessment:

• Create a SWOT (strengths, weaknesses, opportunities, threats) analysis matrix of the learning 

process of the module.

• Apply a bullseye evaluation with the learners

• Carry out Gibb’s and/or Kolbs’ experiential model

• Compile the material/activities in an online repository (checklists and/or flowcharts)

• Create a blog/social media/app platform to share present and future experiences, concerns, good 

practices…

Reflection and Assessment:
Options for Teachers



Alternative assessment

Assessing assessment

Formative and summative assessment

Generating templates for assessing intercultural competence

International proposals for assessing intercultural competence

Portfolios and e-portfolios

Rubrics and e-rubrics

Self- and peer-assessment

Theoretical framework of intercultural competence

Tools for assessing of intercultural competence

Index


